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Phonological Awareness 

 
The purpose of this manual is to aide the tutor’s understanding of the components of  

phonological awareness and to provide suggestions  

for the first activity of the Augustine lesson plan. 

 
 

 

 

 

 

 

Some information presented references 2016 and 2017 ALP Training Manuals and Debbie McCarthy for the Augustine 

Literacy Project®, 2004.  Based on presentations by Jill Slee and Avis Griffith; on Put Reading First by Bonnie 

Armbruster; Fran Lehr and Jean Osborn; and on Straight Talk About Reading by Louisa Moats and Susan Hall, 

Comtemporary Books, 1999. 
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Phonological Awareness 

 

 

WHAT IS PHONOLOGICAL AWARENESS? 

Phonological Awareness is one of the 5 essential components of research based 

reading instruction (along with Phonics, Vocabulary, Fluency, and Comprehension).   

 

It is an auditory skill that does not involve text.  Although a small number of the activities 

in this document do include written letters, true phonological awareness activities focus 

on distinguishing and manipulating phonemes, words, and syllables by sound. 

Augustine students often have difficulties in the area of phonological processing, and it is 

crucial to reading success.  

Phonological awareness is the conscious awareness that spoken language is not a 

seamless, unbroken stream of sound; rather, it consists of smaller parts:  Phonemes 

(Sounds), Words, and Syllables.   

It differs from Phonics, which is the understanding that there is a predictable relationship 

between phonemes (sounds in spoken language) and graphemes (letters that represent 

sounds in written language).  The ultimate goal is to make the leap from phonological 

awareness to phonics. 

[NOTE: Phonemic Awareness is another term the tutor may hear.  It refers to a subset 

of phonological awareness: the specific ability to isolate and manipulate individual 

phonemes (sounds) in spoken words.] 

 

WHY AND HOW DO WE FOCUS ON PHONOLOGICAL AWARENESS? 

Strengthening phonological awareness early is crucial to reading success, so it is one of 

the key areas of focus for Augustine tutors as they work with their students throughout 

their time together.   

It is the first activity in each Augustine lesson plan.  Although it is short in duration (1-2 

minutes), it is a critical starting point for each lesson and should not be overlooked or 

underemphasized. 
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The basic components of phonological awareness activities, listed in the order that 

Augustine tutors typically work with students, are: 

1. Phoneme (Sound) Awareness – Includes activities to: 

• Isolate, identify and count phonemes 

• Categorize phonemes 

• Blend and segment phonemes 

• Manipulate (delete and add) phonemes 

• Substitute phonemes 

2. Word Awareness – Includes activities to: 

• Echo and count numbers of words 

• Identify and use rhyming words 

• Blend and segment compound words 

3. Syllable Awareness – Includes activities to: 

• Echo and count sylllables 

• Identify first, middle and last syllables 

• Syllable division and blending 

 

REMINDER:  These activities can be used during game days, too.  However, games that 

are not strictly auditory should not be included as phonological awareness activities in 

the lesson plan.   

 

PLANNING AND DELIVERING PHONOLOGICAL AWARENESS ACTIVITIES 

 

Time Allotted 

 

The first lesson plan activity does not have an assigned time limit as the other steps 

have, so it is not expected to take significant time (approximately 1-2 minutes).    

 

Planning the Phonological Awareness Activity 

 

REMINDER:  The phonological awareness activity in the very first lesson plan should be 

to teach the short vowel sounds with their key words and hand signals for ‘a’ and, 

possibly, ‘i’.  After that, the activity for each lesson should be one that will reinforce 

concepts taught previously or provide practice for specific phonological issues that 

popped up in previous lessons.  Teaching the short vowel sounds with key words and 

hand signals for ‘o’, ‘u’, and ‘e’ will be included when the tutor is ready to teach those 

short vowels to the student. 

 

The student instructions, including specific phoneme, word, or syllable selections, should 

be written in the lesson plan for Activity 1 as part of lesson plan preparation.  This helps 
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ensure that the tutor’s specific selections are appropriate for the Scope and Sequence 

steps covered to date and for the student’s capabilities or needs.  It  also helps the tutor 

keep to the short time allotment.   

 

Activity 1:  Phonological Awareness Activities should focus on the ability to be aware 

of, think about and manipulate the individual sounds in words, words in sentences, or 

syllables in words.  They should include actions to isolate, identify, count, categorize, 

blend, segment, add, delete or substitute sounds, words, or syllables.  Tapping/Sounding 

is used throughout a lesson, but can be included for teaching, practicing and problem 

solving in Activity 1.  Other activities specific to lesson plan Activity 1 could be selected 

from the chart on page 5. 

 

REMINDER:  If the tutor is unsure whether a specific activity works to develop 

Phonological Awareness, it should be discussed with the Site Coordinator. 

 

REMINDER:  As with every lesson plan activity, the tutor must listen closely to the 

student to hear precisely what he/she is saying while echoing and otherwise responding 

to questions.  The tutor needs to ensure that the response is correct and not proceed 

without correcting it appropriately.   

 
Tips 

✓ Tutors need to ensure that they say the sounds correctly to students. Saying the 

sounds silently to themselves first is a great way to do that (e.g. “a” “apple” “/ă/”).  

That can be especially helpful when the tutor is a new tutor. 

✓ It can be very helpful for the tutor and student to face each other when speaking 

the words and sounds to help ensure that each has heard precisely what the other 

one said. 

✓ Some of these activities can be difficult for students the first times they are used.  

That should not deter the tutor from using them.  The tutor should start with simple 

selections and with just a few sounds or words, then build complexity as the 

student gains confidence with the concepts. 

✓ The tutor should not get ahead in the Scope and Sequence – even if the student 

knows other letters or sounds.  For example, while the tutor is in 1.1-1.3, he/she 

would use only short vowel sounds and would not use welded sounds, bonus 

letter words, blends, etc. 

 

The list on the next page is a summary of activities by type and most common Scope 

and Sequence step applicability.  The list on the page following it contains links to 

additional worksheets that are on the Tutor Portal. 
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Augustine Literacy Project - Charlotte

Phonological Awareness Activities

Category ACTIVITY Scope and Sequence Page

Sounds Teach Short Vowel Sounds 1.1 - 1.2 7 - 8

Sounds Practice Tapping and Blending 1.1 - 1.3 9

Sounds I Spy Game 1.1 - 1.3 10

Sounds Mystery Bag Game 1.1 - 2.5 11

Sounds Say the Sound 1.1 - 1.3 12

Swat the:

     Vowel 1.1 - 1.6 13 - 15

     Sound 1.1 - 1.6 16 - 18

     Digraph 1.2 - 1.6 16 - 19

     Weld 1.4 - 2.5 20

     Blend 2.2 - 2.5 20

Sounds b versus d Punch 1.1 - 1.3 21

Sort Pictures by:

     Initial Sound 1.1 - 2.5 22

     Final Sound 1.1 - 2.4 23

Sounds Echo Words and Count the Sounds 1.1 - 2.5 24 - 25

Sounds Phonemic Chain with Colored Discs 1.2 - 2.5 26 - 28

Sounds Add, Delete, and Substitute Sounds 1.3 - 1.6 29

Sounds Vowel Sorting (Bingo Card) 1.3 - 2.5 30 - 31

Sounds Blending Phonemes 1.1 - 1.3 32 - 33

Sounds I'm Thinking Of A Word 1.1 - 1.3 34

Sounds Which Word Is Not The Same? 1.1 - 1.3 35

Words Echo Sentence and Count Words 1.1 - 1.3 36

Words Segmenting Compound Words 3.1 37

Words Rhyming Sentences 1.1 - 5.5 38 - 39

Words Identifying Rhyming Words (Dog/Cat Cards) 1.1 - 1.6 40

Words Matching Rhymes 1.1 - 2.5 41

Words Which One Doesn't Rhyme? 1.1 - 5.5 42

Words Phonemic Chain with Rhyming Tower 1.2 - 2.5 43

Words Rhyming Balls 1.3 - 1.6 44

Syllables Echo Word and Count Syllables 3.1 - 4.4 45

Syllables Sort Pictures by Number of Syllables 3.1 - 3.5 46

Syllables Auditory Deletion of Compound Words 3.1 - 3.5 47

Syllables Blending Syllables 3.1 - 3.4 48 - 49

Syllables Manual Blend Compound Words 3.1 50

Sounds

Sounds
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These materials are located only on the Tutor Portal.  Each worksheet is specific  

to the sounds indicated (links as of 5/12/2020). 

 

Sounds: 
 Beginning Sound is Different - 1  

https://alpcharlotte.org/wp-content/uploads/2016/04/Beginning-sound-is-different-1.pdf  

 

 Beginning Sound is the Same - 1  

       https://alpcharlotte.org/wp-content/uploads/2016/04/Beginning-sound-is-the-same-1.pdf  

 

 Beginning Sound is the Same - 2 

 https://alpcharlotte.org/wp-content/uploads/2016/04/Beginning-sound-is-the-same-2.pdf  

 

       Beginning Sound is the Same – 3  

 https://alpcharlotte.org/wp-content/uploads/2016/04/Beginning-sound-is-the-same-3.pdf  

 

 Beginning Sound Matches the End Sound – 1 

 https://alpcharlotte.org/wp-content/uploads/2016/04/Beginning-Sound-matches-the-End-Sound-1.pdf  

 

 End Sound is Different – 1  

 https://alpcharlotte.org/wp-content/uploads/2016/04/End-Sound-is-different-1.pdf  

 

 End Sound is the Same - 1  

       https://alpcharlotte.org/wp-content/uploads/2016/04/End-sound-is-the-same-1.pdf  

 

 End Sound is the Same – 2  

 https://alpcharlotte.org/wp-content/uploads/2016/04/End-sound-is-the-same-2.pdf  

 

 End Sound is the Same – 3 

 https://alpcharlotte.org/wp-content/uploads/2016/04/End-sound-is-the-same-3.pdf  

 

       End Sound is the Same – 4 

 https://alpcharlotte.org/wp-content/uploads/2016/04/End-Sound-is-the-same-4.pdf  
 

Words: 
 Rhymes - Different – 1 

 https://alpcharlotte.org/wp-content/uploads/2016/04/Rhymes-different-1.pdf  

 

 Rhymes - Different – 2 

 https://alpcharlotte.org/wp-content/uploads/2016/04/Rhymes-different-2.pdf  

 

 Rhymes - Different – 3 

 https://alpcharlotte.org/wp-content/uploads/2016/04/Rhymes-different-3.pdf  

 

 Rhymes - Same – 1 

 https://alpcharlotte.org/wp-content/uploads/2016/04/Rhymes-same-1.pdf  

 

 Rhymes - Same - 2  

       https://alpcharlotte.org/wp-content/uploads/2016/04/Rhymes-same-2.pdf   

https://alpcharlotte.org/wp-content/uploads/2016/04/Beginning-sound-is-different-1.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/Beginning-sound-is-the-same-1.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/Beginning-sound-is-the-same-2.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/Beginning-sound-is-the-same-3.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/Beginning-Sound-matches-the-End-Sound-1.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/End-Sound-is-different-1.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/End-sound-is-the-same-1.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/End-sound-is-the-same-2.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/End-sound-is-the-same-3.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/End-Sound-is-the-same-4.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/Rhymes-different-1.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/Rhymes-different-2.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/Rhymes-different-3.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/Rhymes-same-1.pdf
https://alpcharlotte.org/wp-content/uploads/2016/04/Rhymes-same-2.pdf
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Teach Short Vowel Sounds 

Scope and Sequence 1.1 – 1.2 

Materials: 

• VOWELS sheet from the Student Notebook 

 

Directions:   

Typically, tutors teach the short vowel sounds for the letters ‘a’ and ‘i’ as part of the first 

lesson’s phonological awareness activity.  Sometimes they are taught in separate 

lessons if the tutor has assessed that the student can be successful only with ‘a’ in the 

first lesson and ‘i’ in a later lesson.   

 

As a vowel is taught, the tutor will show the student the VOWELS graphic in the Student 

Notebook and instruct the student to say “a” “apple” “/ă/”, and do the hand signal of 

pretending to take a bite out of an apple as the student reads across the first line of the 

page.   

 

That process will be repeated for the other vowels as each short vowel is taught in later 

lessons.   

 

Tips – Teach Short Vowel Sounds 

✓ The tutor will teach the other short vowel sounds with keywords and hand signals 

as he/she comes to them in the Scope and Sequence.  Sometimes, they can be 

taught in Activity 3 of the lesson plan as a New Concept after Review work is 

completed in Activity 3, rather than as a phonological awareness activity. 

✓ When teaching a new short vowel sound, the tutor can cover the vowels that have 

not yet been taught with a blank sheet of paper so that the student might not be 

encouraged to get off-track with other letters/sounds. 
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Practice Tapping and Blending 

Scope and Sequence 1.1 – 1.3 

Materials: 

• None 

 

Directions:   

If extra tapping and blending practice is needed with the student, it can be done as a 

phonological awareness activity.  The tutor should write the words to be used on the 

lesson plan to ensure that they are appropriate and use only the letters/sounds taught to 

date.   

 

The tutor will remind the student to tap with his/her non-writing hand and with the palm 

of the hand facing toward himself/herself.  The tapping should be left-to-right (as 

reading), so little finger to index finger if with the right hand, and index finger to little 

finger if with the left hand. Blending should be in the same direction. 

 

 

Tips – Practice Tapping and Blending 

✓ The tutor should always use only letters and sounds already taught to the student.   

✓ Especially with very young students, blending may not be easy at first.  The tutor 

should continue to have them practice it slowly first, and eventually to do it more 

quickly. The tutor should always praise them for even small progressions of 

improvement. 

✓ Tapping and blending may eventually become less frequent in a lesson.  However, 

it should always be used again when the tutor moves to new sounds and rules.  

When that occurs, the tutor should review the Augustine materials first to make 

sure he/she knows how to tap the new concepts. 

✓ Sometimes as students have spent more time with the Augustine tutor, they might 

become self-conscience about tapping and blending with the hand.  On occasion, 

they can tap the tabletop or their leg instead.  But it is best practice to master the 

motion with the hand first. 

✓ When the tutor taps and blends with the student, it is best to use the same hand 

the student uses to lessen the opportunity for confusion. 
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I Spy Game 

Scope and Sequence 1.1 - 1.3 

Materials:  

• None 

 

Directions: 

This is a simple game that can be used for learning the first sound in a word.  

 

The tutor should start by saying to the student, “I spy with my little eye something  

that starts with /b/.”  The tutor will say the sound rather than say the letter (unless  

the student already knows all of his/her sounds).  The tutor can play this on the way  

to the tutoring location or wherever tutoring takes place.  

 

Another Example: The tutor says, “I spy with my little eye, something that begins  

with the sound /d/, emphasizing the /d/ and repeating it several times if needed. The  

student might respond with ‘door’ or ‘desk’. If he/she responds incorrectly by saying  

for instance, “ball,” the tutor should repeat the word “ball” with an emphasis on the  

initial sound, /b/. Then repeat the question to see if he/she can name a word  

beginning with /d/. 
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Mystery Bag Game  

Scope and Sequence 1.1 - 2.5 

 

Materials:  

• Small opaque bag  

• 2-4 small objects 

 

Directions: 

The tutor can collect objects or pictures of objects then put them all in a bag out of  

the student’s sight.  The tutor will instruct the student to put his/her hand in the bag  

and pull out one object. The tutor will then ask the student to say the word for the  

object and the first sound in that word.  If the student is ready to be pushed a bit  

more, the tutor can also ask the student to think of and say another word that  

begins with the same sound. 

 

Example:  

• The student takes a dog out of the bag.  

• The student sounds out the word, then says /d/, dog. Again, emphasis is on 

the initial sound rather than the letter. 

 

 

Tips – Mystery Bag Game 

✓ This exercise can be adapted for any words, including those with digraphs, 

welds, and blends. 

✓ This exercise can also be adapted to identify ending and middle sounds. 

✓ The students will often want to keep what they pull out of the bag.  It is okay 

for the tutor to tell them the items must remain with the bag so that other 

students can work with them at another time. 
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Say the Sound  

Scope and Sequence 1.1 – 1.3 

Materials: 

• None 

 

Directions:   

This is an auditory activity that is used to help the student become aware of phonological 

sounds.  

 

The tutor says the word, the student repeats the word, and the tutor then asks the 

student to give the beginning, middle or ending sound.   

 

For example:  

• Tutor says: “I say bat, you say _____”. 

• Student replies: “bat”. 

 

The tutor then asks the student to identify either the beginning sound /b/ or the ending 

sound /t/.  It is also possible to ask for the middle sound /ă/ if the student has progressed 

enough to be able to identify all vowel sounds.   

 

Tips – Say the Sound 

✓ Be sure to use the sounds in this activity, not the letters. 

✓ Be sure to use only sounds that have been taught in previous lessons. 
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Swat the Vowel 

Scope and Sequence 1.1 – 1.6 

Materials: 

• Swat the Vowel Sheet:  e/i version or 5 vowel version 

• Swat the Sound Sheet:  The blank version can be used to write in 2 vowels 

other than e/i that need work. 

• Something for the student to use to tap the sheet (fly swatter, spatula, the 

student’s hand, etc.) 

Directions: 
This activity may only be used in Step 1.1 if the 2 vowels selected are ‘a’, ‘i’, or ‘o’.  Also, 
no welded vowel sounds can be used with this activity. 
 
Often, the first short vowel sounds the student confuses are /ĭ/ and /ĕ/, which is why 
there is a pre-printed sheet for those 2 vowels.  The confusion often appears when the 
short “e” is taught.  Other short vowel sounds can bring confusion as the student 
progresses through the Scope and Sequence, and this activity is good for practicing any 
of those when that occurs. 
 
The tutor will place the sheet with the 2 vowels selected in front of the student.  The tutor 
will tell the student that the tutor will say a word, the student will repeat the word, and the 
student will “swat” the sound he/she hears by touching the correct vowel. The tutor then 
proceeds with the words pre-selected, switching randomly from one vowel to the other. 
 
After all 5 short vowel sounds have been taught in Step 1.2, the tutor may use the 5 
vowel version of the Swat the Vowel Sheet to review and practice all short vowel sounds. 
 
Tips – Swat the Vowel 

✓ Often, the student will glance toward the tutor for clues as the student moves 
toward a letter to swat.  The tutor should try not to flinch or give an expression that 
might help. 

✓ If the student is incorrect, he/she will, of course, know at that point what the 
correct answer is.  For incorrect selections, the tutor will instruct the student to 
repeat the word and to tap/sound it (with keyword and hand signal).  The tutor 
might also consider using another word with the same short vowel sound next, 
even if not planned that way.  

✓ The blank sheet can be used with a plastic sleeve and an erasable marker to 
write-in the letters to be used while keeping the original for future use with other 
letters/sounds. 

 
The activities described on pages 16 and 20 use the same general instructions and tips 
as for Swat the Vowel unless indicated otherwise.  The letter sheets are included on 
pages 14-15 and 17-19. 



14    ALP Charlotte Phonological Awareness 
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Swat the Sound 

Scope and Sequence 1.1 – 1.6 

Materials: 

• Swat the Sound Sheet:  b/d version or blank version 

• Something for the student to use to tap the sheet (fly swatter, spatula, the 

student’s hand, etc.) 

Directions: 
This activity is used to practice and develop sounds – typically consonants – other than 
vowels and digraphs.   
 
Often, the first other sounds the student confuses are ‘b’ and ‘d’, which is why there is a 
pre-printed sheet for those 2 letters/sounds.  The confusion often appears when /b/ is 
taught in Step 1.2.  Generally, the confusion is because the student knows the capital 
letters face the same direction, while the lower-case letters face opposite directions.  
Other graphics can be used in addition to Swat the Sound (e.g. b/d hand positions and 
the bed graphic). 
 
The blank Swat the Sound sheet can be used for other letters/sounds for which the 
student needs clarity and practice.  Sometimes, students who had a solid grasp on 
certain letter sounds can be confused when similar letters are taught later (e.g. ‘m’ and 
‘n’, ‘g’ and ‘j’, ‘g’ and ‘y’, ‘j’ and ‘y’, etc.). 
 

 Swat the Digraph  
Scope and Sequence 1.2 – 1.6 

Materials: 

• Swat the Sound Sheet:  Blank version 

• Swat the Digraph Sheet: All 6 digraphs 

• Something for the student to use to tap the sheet (fly swatter, spatula, the 

student’s hand, etc.) 

Directions: 
This activity is used to practice and develop mastery of digraph sounds.   
 
The blank version of Swat the Sound can be used if there are 2 digraphs with confusion.  
For example, that can often occur with ‘ck’ and ‘ch’.  It can also be used if there is 
confusion with a single-letter sound and a digraph, which can occur after the diagraph is 
taught.  Examples include: /f/ and /th/, /w/ and /wh/. 
 
The version with all 6 digraphs can be used after all digraphs have been taught to review 
and practice all digraph sounds. 
 
Additional Tips – Swat the Digraph 

✓ Often, the phonics phone and the mirror can be used in addition to this exercise, 
especially with the confusion between a single-letter sound and a digraph. 
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Swat the Weld 

Scope and Sequence 1.4 – 2.5 

Materials: 

• Swat the Sound Sheet:  Blank version 

• Something for the student to use to tap the sheet (fly swatter, spatula, the 

student’s hand, etc.) 

Directions: 
This activity is used to practice and develop mastery of welded sounds.  This can be 
used in 1.5 if the student needs work with /all/, /am/, and/or /an/.  However, hearing 
welded sounds adequately can become more of an issue in 2.1 when the next welded 
sounds are taught. 
 
The blank version of Swat the Sound can be used for any 2 welded sounds that need 
additional practice.   
 
Additional Tips – Swat the Weld 

✓ The tutor can use the full welded sound (/ing/, /ang/, etc.) if needed. 
✓ If the student seems to have more difficulty with the consonants in those sounds, 

the tutor can use ‘ng’ and ‘nk’ on the Swat the Sound sheet, so the student really 
focuses on hearing those sounds. 

 
Swat the Blend  

Scope and Sequence 2.2 – 2.5 

Materials: 

• Swat the Sound Sheet:  Blank version 

• Something for the student to use to tap the sheet (fly swatter, spatula, the 

student’s hand, etc.) 

Directions: 
This activity can be used to practice and develop mastery of consonant blends and 
digraph blends, which are both taught in Step 2.2.  Because they are taught in this order, 
the tutor would use this activity as needed in the same order: Initial blends, final blends, 
then digraph blends.   
 
The blank version of Swat the Sound can be used for any 2 consonant blend sounds that 
need additional practice.   
 
Additional Tips – Swat the Blend 

✓ This activity can also be used when the student is confusing blends with single 
letter sounds (e.g. sip and slip) 
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b versus d Punch 

           Scope and Sequence 1.1 – 1.3 

 

Materials:   

• Index cards with a “b” or “d” printed on each card 

• Non-permanent tape 

 

Directions: 

Tutor should tape a series of index cards with either a “b” or a “d” printed on 

them on the wall near the tutoring space. The student then “punches” each 

index card with a fist shaped with the thumb up and fingernails facing the 

student as a “b” (left hand) or “d” (right hand) while saying the letter sound 

aloud. When the student has finished moving through all of the cards, the tutor 

should ask the student if he/she would like to try to do it again a bit faster. 

 

 

Tips – b versus d Punch 

✓ If the student enjoys trying to beat their times, the tutor can time them 

with a stopwatch or phone timer each time through. 
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Sorting by Initial Sound 

Scope and Sequence 1.1 - 2.5 

 

Materials:  

• 3-5 picture cards 

 

Directions: 

The tutor can start with a group of pictures, say 3-5 images. The tutor will instruct the  

student to name the object in the image and say the beginning sound. Then the tutor  

will instruct the student to give the tutor all the cards that start with the same sound.  

This is a good way to work on vocabulary as well as phonemic awareness.  

 

Example: The tutor might have cards with the following images on them: a shed, a  

ship, a cat, and a shop.  

 

The tutor will say, “Give me all the cards with images that begin with /sh/.” 

 

The student will give the tutor the shed, ship, and shop cards. 
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Sorting by Final Sound 

Scope and Sequence 1.1 - 2.4 

 

Materials:  

• 3-5 picture cards 

 

    Directions: 

If the student is naming initial sounds with ease, the tutor can challenge him or her by  

instructing the student to name the final sound in words.  

 

The tutor begins with a group of pictures, say 3-5 images.  

 

The tutor will instruct the student to name the object in the image and say the  

ending sound.  The tutor will then instruct the student to show the appropriate image  

cards for all words with the same final sound. 

 

Continue until the student is out of cards.  

 

This is a good way to work on vocabulary as well as phonemic awareness.  

 

Example: The tutor could have cards with images of cash, a fish, a dish, and  

a path. The tutor says, “Give me all the cards with words that end in /sh/.” Then the  

tutor can instruct the student to say the ending sound for the one remaining card. 
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Echo Word and Count the Sounds 
Scope and Sequence 1.1 – 2.5 

Materials: 

• Optional:  Colored discs or paper footprints 

Directions: 
This activity is used to develop awareness of the number of sounds in individual words. 
 
Option 1: Place some colored discs on a blank tabletop.  The tutor will tell the student 
that he/she is going to say a series of words, and that the student will repeat each word 
then pull down onto an imaginary line on the tabletop the number of discs to match the 
number of sounds in each word.  After each word, the tutor will instruct the student to 
tap/sound the word and validate the number of discs he/she chose. 
 
Option 2: The tutor will place a few paper footprints on the floor and instruct the student 
as in Option 1, except that the student will step on a footprint for each sound in each 
word. 
 
Option 3:  The student can use hand claps to count the sounds instead of either colored 
discs or paper footprint steps. 
 
Tips – Echo and Count Sounds 

✓ The student can tap and sound each word before pulling discs if he/she has 
confusion with counting sounds. 
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Phonemic Chain with Colored Disks 

Scope and Sequence 1.2 - 2.5 

Materials: 

• Phonemic Chain Worksheet (PC sheet) 

• Colored Discs - 2 of each of 6 colors (or 4 colors in the beginning) 

Directions: 

The tutor will place the discs on the PC sheet in the boxed area. Explain to the student  

that when the discs are in the box, they have no sounds; but when they are on the line,  

they each have a sound that they keep until they are returned to the box.  Repeat that to  

reinforce that the discs represent sounds – not letters. 

 

1. The tutor slides a disc onto the middle of the line and tells the student the disc 

represents /ă/ (short a sound). The tutor swoops under the disc three times and says 

/ă/. The tutor then instructs the student to do the same. 

2. The tutor slides down another disc of a different color and places it after /ă/.  The 

tutor tells the student the disc represents /t/, then swoops under the /ă/ and /t/ and 

says at. The tutor instructs the student swoop and say at three times. The tutor points 

out the placement of the /t/ after the /ă/ and asks questions to ensure the student 

understands the placement of the discs and that two discs represent two sounds. 

3. The tutor slides down a third disc of yet another color and places it before the /ă/, 

telling the student the disc represents /b/.  The tutor swoops under the three discs 

three times and says bat, then instructs the student to do the same.  The tutor again 

talks about the sounds and where they are in the word - first sound, second sound, 

third sound, etc. 

The tutor should make sure the student understands that each disc represents one 

sound in the word bat before proceeding. 

4. Now, the tutor tells the student, "If this is bat, show me cat." The student may need 

some prompting at this point such as repeating the two words bat and cat, then 

asking which sound changed, which disc changed, etc.  Instruct the student to 

change the first disc for a different color (cannot be the same color as the second or 

third discs). 

5. Once the student understands this process, the tutor can proceed to more words, 

changing first sounds, then moving to third sounds, and finally the middle sound.      

Example: "If this is ________, show me ________. 

                                        bat                               cat 

                                        cat                               hat 

                                        hat                               had 
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Tips – Phonemic Chain with Colored Discs 

✓ Typically, the tutor will not use this phonological awareness activity until after at least 

several lessons with the student, because it takes knowing a few letters/sounds first 

and how to blend them into words.  Also, it is a more complex concept for the 

student.   

✓ The first times the tutor uses this activity should focus on two or three letter/sound 

words – and only the letters the tutor has covered with the student in previous 

lessons.   

✓ The tutor should use a small of number of changes to keep this a quick activity. 

✓ The tutor may need to remind the student periodically that the discs represent sounds 

– not letters – especially when moving to a new concept, such as using digraphs for 

the first time, or when the tutor sees that the student is confused.   

✓ When the tutor uses a word containing 2 instances of the same letter/sound, he or 

she should be sure the student uses the same color disc (but not the same disc) for 

that letter/sound.  Example:  pup, dad, etc.  That means the tutor would have 2 of 

each color (or at least 2 of one color) in the tutor bag for the lesson. 

✓ The tutor should begin with simple concepts such as changing the first sound in the 

word.  He/She can then move to more progressively difficult changes such as the 

ending sound, then the middle sound; then, moving the end sound to the beginning 

sound, or using more advanced sounds and rules.   

✓ The tutor can use the tabletop as the worksheet if he/she does not have the 

worksheet.  Just put the colored discs at the top of a ‘workspace’ area and pull each 

disc down toward an imaginary line.  The tutor or student could also draw a line (with 

an erasable marker!) on the magnet board and use that. 
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                                                       Add, Delete and Substitute Sounds 

                                                            Scope and Sequence 1.3 – 1.6 

Materials: 

• None 

 

Directions:   

Students who can identify most sounds will be able to participate in this activity.   

It is an excellent auditory activity. 

 Adding initial and ending sounds:   

•  Tutor says, “Say mile.” Student replies, “Mile.” 

o    Tutor says, “Add /s/ to the beginning.  What do you have?”  

o   Student replies, “Smile.” 

•  Tutor says, “Say cat.” Student replies: “Cat.” 

o   Tutor says, “Add /s/ to the end.  What do you have?”   

o   Student replies “Cats.” 

Deleting initial, ending, and middle sounds:   

•   Initial sound: Tutor says, “Say date.”  Student says, “Date.” 

o  Tutor says, “Say it again but don’t say /d/.” 

o  Student replies, “Ate.” 

•  Ending sound:  Tutor says, “Say flight.” Student says, “Flight.” 

o  Tutor says, “Say it again but don’t say /t/.”  

o   Student replies, “Fly.” 

•   Middle sound: Tutor says, “Say skip.” Student says, “Skip.”  

o  Tutor says, “Say it again but don’t say /k/”.  

o  Student replies, “Sip.” 

Substituting sounds: 

• Tutor says, “Say the word bug.” Student says, “Bug.” 

o Tutor says, “Now change the /g/ to /n/. What is the new word?” 

o Student replies: “Bun.”   

•  Tutor says, “Say the word map.” Student says, “Map.”                          

o Tutor says, “Now change the /m/ to /s/. What is the new word?” 

o   Student replies, “Sap.”                                                                     

•  Tutor says, “Say the word sit.” Student says, “Sit.”                                                             

o Tutor says, “Now change the /ĭ/ to /ĕ/.  What is the new word?”       

o Student replies, “Set.”                                                                       

 

Tips – Add, Delete, and Substitute Sounds                                                   

✓  Be sure to use only sounds in this activity, not the letters.                         

✓  Be sure the words that are chosen are appropriate for the student’s level. 

✓  Inform the student some words may not be real words, especially when sounds are 

      deleted. 
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Vowel Sorting 

Scope and Sequence 1.3 – 2.5 

 

Materials: 

• Bingo Card (Column Headings of A, E, I, O, and U) 

• Colored Discs – number discs = number of words 

 

Directions: 

The tutor puts the Bingo card in front of the student and the discs just above or beside 

it.  The tutor tells the student that he/she will say a word and that the student will repeat 

the word (tap/sound if needed) and put a disc in the first empty space of the column 

representing the short vowel sound.   

 

The tutor will continue with the words selected for this activity, randomly saying words 

with various short vowel sounds. 

 

If the student selects an incorrect column, the tutor will instruct him/her to repeat the 

word again then tap/sound it.  The tutor should use the hand signal if needed to enable 

the student to select correctly. 

 

Tips – Vowel Sorting 

✓ Filling up the card, which would be 25 discs, is not required. 
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Blending Phonemes 

Scope and Sequence 1.1 - 1.3 

 

Materials: 2-4 divided picture cards 

 

Directions:  Tutors may use these cards in one of two ways by instructing a student: 1. To 

put the image together by identifying each phoneme and then putting each in proper order to  

form a word. 2.To start with a card assembled already and then pull it apart to name each  

phoneme in sequence. Example: The tutor asks the student what the image is. Student  

responds, “Bat!” Tutor responds, “Okay, what sounds are in bat?” Student then proceeds to  

sound out and/or tap out the word into individual phonemes and point to each piece of the  

image while naming the sound, /b/, /ă/, /t/. 
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I’m Thinking of a Word1 

Scope and Sequence 1.1 – 1.3 

 

Materials: 

✓ None 

 

This activity is helpful when students are new to blending sounds into words or are 

having difficulty with it. 

 

Directions: 

The tutor will identify 3-sound words to use.  For each word, the tutor will say, “I’m 

thinking of a word.  It starts with / / and ends with / / / /.  Can you tell me what it is?” 

 

For example:   

I am thinking of a word that begins with /p/ and ends with /ĭ/ /g/.  Can you tell me what it 

is?” 

 

If the student struggles with the answer, the tutor should instruct him/her to tap and 

sound the word first. 

 

Each of the last 2 sounds in each word should be articulated distinctly but do not have to 

be said slowly unless the student needs to hear it slowly. 

 

Tips – I’m Thinking of a Word 

✓ The tutor should only use sounds already covered with the student. 

 

 

 

 

 

 

 

 

 

 

 

 

 
1Adapted from the Parents & Schools Together to Enhance Learning (PASTEL) 

guidebook developed by John Begeny, 2020. 
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Which Word Is Not the Same?1 

Scope and Sequence 1.1 – 1.3 

 

Materials: 

• None 

 

This activity helps the student solidify his/her grasp of specific letter sounds when they 

are included in words. 

 

Directions: 

The tutor will pre-select 3-5 sets of 3 words each.  For each 3-word set, 2 of the words 

will have the same letter, but the other word will not.   

 

For example:  The tutor will say the words sick, wick and deck; then ask the student to 

repeat them and say the word that does not contain the same vowel.  

 

This is very good practice when 2 short vowel sounds are being confused, but it can also 

be used with initial or ending sounds. 

 

Tips – Which Word Is Not the Same? 

✓ Tapping and sounding can be used here, too, if needed for the student to focus 

adequately on the sounds. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
1Adapted from the Parents & Schools Together to Enhance Learning (PASTEL) 

guidebook developed by John Begeny, 2020. 
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Echo Sentence and Count the Words 

Scope and Sequence 1.1 – 1.3 

 

Materials:    

• Optional:  Colored discs or paper footprints 

                          

Directions: 

This activity is used to develop awareness that sentences are made of words.  This  

operates the same as Echo Word and Count the Sounds, except the student is  

counting words here.  The same options apply. 

 

The tutor will state a simple sentence to the student and instruct the student to repeat it.   

To demonstrate this the first time to the student, as he/she repeats the sentence, the  

tutor will, e.g., pull down a colored disc for each word spoken.  The tutor will then ask the  

student to repeat the sentence again and touch a disc (in order from left to right) as  

he/she speaks each word.  Finally, the tutor will instruct the student to count the  

objects. The tutor will point out that the number represents the number of words in the  

sentence.  In subsequent sentences, the tutor will instruct the student to pull down the  

discs.  

 

A series of similar sentences with increasingly more words can be used, such as: 

 

1. Tyrel plays.  

2. Tyrel plays with Frisky. (Ask who he/she thinks Frisky is.)  

3. Tyrell plays with Frisky in the rain. 

 

 

Tips – Echo Sentence and Count the Words 

✓ The tutor can also use this time to ask questions to familiarize the student with 

vocabulary he/she may not have heard before, and with comprehension. 

✓ The tutor should have the student begin slowly repeating the sentence then pick up 

the pace in later iterations, something he/she will need to do when reading later. 

✓ The tutor can let the student trace his/her foot and cut out the footprints to use if time 

permits. 
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Segmenting Compound Words 

Scope and Sequence 3.1 

 

Materials: 

• Bean bag, beanie baby, or Koosh ball 

 

Directions: 

Practice segmenting compound words using a squeezable object like a bean bag or 

Koosh ball. The tutor will say to the student, “Say cupcake.” The student will squeeze the 

bean bag or ball in one hand for “cup” and in the other hand for “cake.” The tutor 

continues, “Now take away cup,” taking away the bag/ball in that hand. “What’s left?” 

The student squeezes remaining ball and says, “Cake.” 

 

Tips – Segmenting Compound Words 

✓ The tutor can take the opportunity to demonstrate the hand-under-the chin and/or the 

puff of breath tricks for counting numbers of syllables in words. 
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Rhyming Sentences 

Scope and Sequence 1.1 - 5.5 

Materials:  

• A list of sentences to use 

 

Directions: 

Before reading these sentences to a student, tutors should read them to themselves  

so that they can emphasize the cadence to the student to give the student a chance to  

practice hearing the rhyme as well as the rhythm of the sentence. Tutors need only  

read a few sentences with the student in one lesson. 

 

1. If you give a bear some money, he will want to buy some __________(honey). 

2. Yesterday I met a mouse, he was in a tiny _______(house). 

3. This afternoon I met a rat, he ate so much that he got _______(fat). 

4. Look outside! I see a toad; he is hopping down the _______(road). 

5. What would Kaylee like to bake? Cookies or a great big _________(cake)? 

6. Uh-oh! You spilled the jelly, and it landed on your ________(belly). 

7. If you play games with a bear, he’ll likely cry, “That’s not ________(fair)!” 

8. In a race, Joe is last since he isn’t very _______(fast). 

9. I have a little duck; his name is Jack; he swims so fast he does not look 

_______(back). 

10. Yesterday I saw a frog who was sitting on a ________(log). 

11. I love you, you love me, let’s go climb up in a ________(tree). 

12. Tie a knot, in a rope, now go wash your hands with ________(soap). 

13. I saw a funny bear who was sitting in a ________(chair). 

14. I think you must be very brave to go inside a deep, dark ________(cave). 

15. Use your hand to touch your nose, look at your feet, and wiggle your 

_______(toes). 

16. I know that it is very rude when you’re at lunch to throw your ________(food). 

17. My foot hurt so I looked in my sock, I was surprised to see a ________(rock). 

18. When the bell rings, the choir ________(sings). 

19. When I look up at the sky, it makes me want to _________(fly). 

20. When she hears her mom say bye, Little Sally starts to _________(cry). 

21. He made his wish to catch a _________(fish). 
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22. Yesterday I saw a fox, he was sitting on a _________(box). 

23. Being in a race is fun, to see how fast that you can ________(run). 

24. A little piggie becomes a hog, a little puppy becomes a ________(dog). 

25. Yesterday I found a bug, he was snuggled in a _________(rug). 

26. Can you lift a great big rock? Or put a key inside a ________(lock)? 

27. When we walk at the park, my silly dog likes to _________(bark). 

28. Honey is always made by bees; squeaky mice will eat your _________(cheese). 

29. My mommy likes to watch the news while I’m putting on my ________(shoes). 

30. If their hair is wet, some kids cry, but I’m so happy my hair’s _________(dry). 

31. Do you see that little bunny? I think he is very ________(funny). 

32. There was coffee in my mug. Oh no, I spilled it on the ________(rug). 

33. Jordan is a funny fellow; his nose is red, his hair is __________(yellow). 

34. In the kitchen is a pot, do not touch it for it is _________(hot). 

35. Here’s my friend whose name is Fred, his favorite food to eat is 

_________(bread). 

36. Go to the box to get the mail, please be faster than a  ________(snail). 

37. Look down, look up, drink the water from your ________(cup). 

38. Please do this if you’re able, take your things off the _________(table). 

39. Yesterday I met Jill, we went climbing up a ________(hill). 

40. In the bath, I put my pet, now we both are very ________(wet). 

41. The rain will fall, the wind will blow, the tiny flowers all will _________(grow). 

42. Will you tell me? Must I guess, who it was that made this _________(mess)? 

43. I have a friend named Carrie, who’ll only eat one _________(cherry/berry). 

44. In the garden I got some dirt smeared across my nice new _________(shirt/skirt). 

45. Every day when the clock says four, my sister knocks upon the ________(door). 

46. My favorite thing I like to drink is lemonade that’s colored ________(pink). 

47. It’s funny if you see a duck, riding in a pick-up _________(truck). 

48. One little pig built his house of sticks, another little pig built his house of 

_______(bricks). 

49. A turtle isn’t very fast, and that is why he’s always ________(last). 

50. At the movie, my friend Andy ate ten boxes full of _________(candy). 
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Identifying Rhyming Words 

           Scope and Sequence 1.1 – 1.6 

 

Materials:   

• Dog and Cat pictures on sticks 

 

Directions: 

Included in the tutor’s Games folder are two popsicle sticks with a picture of two dogs on  

one and a cat and dog on the other.  These are used to identify ‘same’ and ‘different’  

sounds.   

 

The tutor will say two words at a time, some that rhyme and some that do not  

rhyme, and instruct the student to hold up: 

 

• The two dogs for ‘same’ if the two words rhyme and 

• The cat and dog for ‘different’ if the two words do not rhyme.   

 

Here are some examples of words combinations that can be used: 

 

       hi/sit           hit/sit            on/rap            pig/dig             rip/run        

       top/mop          sand/sad      leg/hop          sat/bat             buzz/fuzz     

       bell/sell           ham/ram      go/no              where/went     yes/yum    

       bake/rake       but/shut       mine/mile       lift/gift               cry/sing 

       soap/soup      bee/see       find/kind         fun/run             sun/sat 

 

 

Tips – Identifying Rhyming Words 

✓ The student can also use a ‘thumbs up’ to identify ‘same’ or ‘thumbs 

down’ to identify ‘different’. 
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Matching Rhymes 

Scope and Sequence 1.1 - 2.5 

 

Materials: A copy of this sheet and a marker or pencil 

Directions: By row, the tutor will instruct the student to identify the object in each picture 

then choose the picture in each row that rhymes with the first word, and mark it with an 

X. 
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Which One Doesn’t Rhyme? 

Scope and Sequence 1.1 - 5.5 

 

Materials: A copy of this sheet and a marker or pencil  

 

Directions: The tutor will instruct the student to name each object pictured and tell the  

tutor which item in each row does not rhyme.   Example, “In the first row we have a hat, a  

bat, and a goat. Which word does not rhyme?” The student will answer “goat” and draw  

an X over the picture of the goat. 
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Phonemic Chain with Rhyming Tower 

Scope and Sequence 1.2 – 2.5 

 

Materials: 

• Magnet Board 

 

Directions: 

This activity is like the Phonemic Chain with the colored discs.  However, in this activity, 

sounds are not replaced but are stacked over the previous sound. 

 

The tutor asks the student to point to the letter that says /ă/ (or another appropriate short 

vowel).  When the student points to the letter ‘a’, the tutor instructs the student to put the 

tile on the blank side of the magnet board.  The tutor then asks, “How many sounds is 

that?”  And “Let’s tap it.” 

 

The tutor then progresses through a series of sound changes and asking for each, “How 

many sounds?”, and instructing to tap. 

 

Sample progressions are: 

 

If this is /ă/, show me ‘at’ (/ă/ /t/). 

 

If this ‘at’, show me ‘ag’ (/ă/ /g/). 

 

If this ‘ag’, show me ‘ap’ (/ă/ /p/). 

 

If this ‘ap’, show me ‘rap’ (/r/ /ă/ /p/).  

 

If this is ‘rap’, show me ‘map’ (/m/ /ă/ /p/).  [Note: At this point, stack the ‘m’ on the ‘r’.] 

 

If this is ‘map’, show me ‘sap’ (/s/ /ă/ /p/).   

 

Tips – Phonemic Chain with Rhyming Tower 

✓ Note that not too many magnets can be stacked on one pile.  The magnets will not 

stack together when too many are added. 

✓ This is also a good time to point out the words that rhyme. 
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Rhyming Balls 

Scope and Sequence 1.3 - 1.6 

 

Materials: 

• Small Ball – squeeze or foam ball 

 

 

Directions: 

The tutor says a word selected as a good rhyming word and tosses or rolls the ball to the 

student. 

 

The student then says a rhyming word while tossing or rolling the ball back to the tutor. 

 

They progress until the next person cannot think of another rhyming word. 

 

For example:  bat, cat, fat, gat, hat, jat, kat, lat, mat, etc.  

[Each time, determine first whether nonsense words will be allowed.] 

 

If time permits, another round can be started with another word. 
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Echo Word and Count the Syllables 
Scope and Sequence 3.1 – 4.4 

 

Materials: 

• Optional:  Colored discs or paper footprints 

 

Directions: 

This activity is used to develop awareness that some words are made up of more than 1  

syllable.  This operates the same as Echo Words and Counts the Sounds, except the  

student is counting syllables here.  The same options apply here. 

 

The tutor will say a multi-syllable word to the student and instruct the student to repeat it  

and then tell the tutor the number of syllables in the word.   

 

 

 

Tips – Echo Words and Count the Syllables 

✓ This is a great opportunity to get the student comfortable with vocabulary words that 

he/she may not have heard before and comprehension. 

✓ Compound words are often the easiest for students. 

✓ The tutor can also mix in some 1 syllable words.  
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Sort Pictures by Number of Syllables  

Scope and Sequence 3.1 – 3.5 

  

Materials:   

• Stack of cards with pictures of common objects with one or more syllables 

 

Directions: 

This fun activity gives the student an opportunity to identify and sort objects according to 

the number of syllables.  There are two ways to use the cards for identification. 

 

The tutor will place the cards with the pictures on the table. 

 

1. The tutor asks the student to choose a card and say what it is and how many 

syllables it has. 

 

The student then sets the card aside. The student continues to pick up each card, 

identify it and place it in a stack with other picture cards that have the same 

number of syllables. 

 

2. A more advanced way to use the cards is for the tutor to instruct the student to 

find the cards that have the number of syllables that the tutor names.  

 

          For example:  

          Tutor says: “Find all of the picture cards that have three syllables”. 
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Auditory Deletion of Compound Words  

Scope and Sequence 3.1 – 3.5 

 

Materials: 

• None 

 

Directions: 

This activity provides practice for the student who is beginning to work on auditory  

deletions.  It can be easier to practice this with compound words than with other multi- 

sound words. 

 

The tutor will pre-select a small number of compound words.  For each word, the tutor  

will instruct the student to say the entire word then to say it without one of the syllables. 

 

For example: 

• The tutor says: “Say the word popcorn.”  The student says “Popcorn.” 

• The tutor then says, “Say it again but don’t say “pop”. 

• The student says, “Corn.” 

 

Other possible selections:  football, mailman, cowboy, airplane, sunrise, rainbow,  

carport, pancake, etc. 

 

Tips – Auditory Deletion of Compound Words 

✓ The tutor can incorporate vocabulary questions. 
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Blending Syllables  

Scope and Sequence 3.1 - 3.4 

Materials: 2-4 divided picture cards 

Directions: Tutors may use these cards in one of two ways: Asking a student to put the 

image together by identifying each syllable and then putting each in order to form a word; 

or starting with a card assembled already and instructing the student to pull it apart to 

name each syllable in sequence.  

Example: Tutor asks the student what the image is. Student responds, “Pumpkin!” Tutor 

responds, “Okay, how many syllables are in pumpkin?” Student then proceeds to pound 

out the syllables or count the syllables while holding their hand under their chin and point 

to each part of the picture while saying each syllable, “Pump-kin” then blending the 

syllables together smoothly, “Pumpkin.” 
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50    ALP Charlotte Phonological Awareness 
 

Manual Segmenting and Blending Compound Words  

Scope and Sequence 3.1 

 

Materials: A copy of this sheet and at least 2 tokens 

Directions: The tutor will place the worksheet and two discs in front of the student and  

point out that each word has two syllables.  The tutor will instruct the student to say each  

syllable for the first picture and put a token in the box as he/she says each syllable; then, 

blend the syllables together and say the whole word.  Repeat for the other three pictures.  

The tutor can also do this exercise in reverse, beginning with the blending and working to  

segment the syllables. 

 

Tips – Segmenting Compound Words 

✓ The tutor can take the opportunity to demonstrate the hand-under-the chin and/or the 

puff of breath tricks for counting numbers of syllables in words. 

✓ The tutor can also use two squeeze balls – one in each hand – to let the student 

practice segmenting compound words. 

 


